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4.18 ADMINISTRATIVE ACTION

4.18 Approve Local Assistance Plan (LAP)

4.18

12-1-14 G111

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby approve the Local Assistance Plan (LAP) as presented.



New York State Education Department

tocal Assistonce Plan (LAP)
Diggnostic Self-Review Document and Report Template

Name of Principal: Patricia Hoyt
Name/Number of Schoal: Unatago Middle School
School Address: 2641 State Highway 7
School Telephone Number: 607-988-5036

Principal’s Direct Phone Number: 607-988-5029

Principal’s E-Mail: phoyt@unatego.stier.org
District Telephone Number: 607-988-5000

Superintendent’s Direct Phone Number: 607-988-5038

Superintendent’s E-Mail: drichards@unatego.stier.org
Reason for LAP Designation: 2013 Math scores for students with disabilities
Website Link for Published Report: www.unatego.stier.or;

; - gz 7 N
School Principal’s Signature )g%/ AL ,/Q;\/Q;/Y ' Date /// RS/ } ‘71

I certify that the infarmation provided above and in the attached documents is true and accurate to the best of my knowledge. 1 understand that the
accountability status determination reported in the Information Reporting Services (IRS) portal/nySTART is official and that the district and its school
must meet all federal and State requirements pertaining to such accountability designations and expected student performance improvements.

[ further certify that | have reviewed the Diagnostic Self-Review Document and met with the school leadership to discuss and revise the rubric ratings as
appropriate and that I concur that the ratings provided in the rubric are an accurate assessment of the school’s current performance in relation to the

tenats. '
f :. 4 Fl "‘ 5
i - L Date b y
1 Supermtendent must sign the self-ossessment.

‘Superintendent’s Signature ___ 14\
For New York City schools, the Commumty School Distri




Guidance

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it's current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental health, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe
the professional development activities planned to support the implementation of the actions to improve student
academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’s website by Friday,
November 21, 2014, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting vou in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website
{http.//www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html) contains helpful information
about the rubric.

v In collaboration with your school leadership team and your district representatives, complete the Self-Review by
identifying the strategies and practices you either are planning to implement or have implemented that meet the
needs of your school, as identified by the assessment.

o Pay particular attention to the performance of the subgroups that caused the school to be identified as
requiring a Local Assistance Plan (LAP).

o Use evaluative language and connect how the strategies and practices have or will impact teaching and
learning.

o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that
are showing evidence-based positive results in closing the achievement gap(s).

v Be concise and clear when describing the evidence that supports your ratings.

¥ Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet
the needs of the school.

v Please Note: The designation of a school as a LAP means that a school has areas that need improvement,
particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas
should be reflected in the ratings, evidence and action plans outlined in this assessment.

v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and

revise the rubric ratings as appropriate.

A successfully completed Seif-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document
will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school
effectiveness.

If you have any questions regarding completion of the Local Assistance Plan Self Assessment, please send an email to
accountinfo@mail.nysed.gov.
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Rate each practice with an H, E, D, or | in the space provided. Before assigning a rating of Effective or Highly Effective to a Statement of Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s) of students who caused the
school to be identified as requiring a LAP. When providing a response to a Statement of Practice that is Effective, Developing, or Ineffective, the
school should specify whether actions will be targeted to the subgroup(s) of students who caused the school's identification or be part of a whole
school transformation or turnaround strategy.

[ a} The SMART goals/m;ssron and Iong-term vision are: created and supported bv staff, farmhes, and
students and are uniformly seen, heard, and known a{:rcss the entire school ccmmunrty and affiliated
partnerships..
b) The school Jeader champions the 'mp!emen_&ateon of a data-driven missionfor: student achrevement
and weil -being and holds the scho munity of stakeholders accountable fo w_' riing tc reahze the
long-term vision and the schooi prrorrtl_ dtlmed in the SCEP and other schocl rmprovement
documents. '
¢} The school !eader and community stal keholders regularly monitor and eva!uate progress towa i
atta;nment ‘of SMART goals and priorities. in the SCEP, that ari ahgned to the long-termvision; makmg _
_ adjustments when'goals are not achieved, smprovements are‘heéded, and priorities becorie masal;gned-. .
' a) The SMART goals/mrssron and long- term vision are ¢ d':supported by a representatwe group o

b} The school Eeader shares a data-driven mlss:un
:school commumty of stakeholders and hasa p in’
: vision and the schoo _pnorltles as outlmed init
¢} The school ieader and_commumty stakehold

vision.
¢) The school Ieader isin the process of adaptl

c) The school leader has not developed SMART goals or. the current goa!s are not ali
term wsron .

x Classroom Observations —# Visited: __ 8__ |:[ Documents Reviewed:
[ interviews with Students — #: LINKS

X Interviews with Support Staff —#: __ 6 School NYS Test data

X Interviews with Teachers— #: _ 8 Classroom data

[] interviews with Parents/Guardians ~ #:

[ other

Continue sharing the goals and mission outlined in the LINKS document.
Study data on SWD in math courses
inclusion of all SWD in regular education classrooms with consultant teachers

We will continue to use the BOCES Network Team to provide guidance and professional development.
Use the district Curriculum Coordinator to work with math teams to adapt, modify, and accommodate
curriculum to meet the needs of SWD

Professional development in math, literacy, and direct consultant teachers




Staterment of Practice 2.3: Leaders make strategic decisions to ofganize programmatic; human, and fiscal capithl Tesotitdes.
a) The school leader collaborates with staff to create and use transparent systems and protocols that
afford students and teachers the ability to fully benefit from a flexible and thoughtful program, which
includes a creative expanded learning time program, that are aligned to student achievernent.
b) The school leader strategically recruits, hires, and sustains personnel. The leader uses 2 variety of
partner organizations to create a pool of internal and external human capital that enables the school to
creatively, equstabiy, ‘and adequately meet the academic and social needs of all students. Where the
district makes’ the hiring decisions, the schoof leader artacu!ates successfully the need for appropriate
| staff.
¢} The schooi leader analyzes and identifies fiscal capltal avaliable tc- the schooi community throughout
the schoai year, mak!ng on-going strategic and sustamabie decisions te fund targeted efforts aligned to
“school- wide goals, considering the needs of all students and staff members. Where the d:str;ct ma kes the
fiscal decisions, the school leader articulates'successiully the need Tor appropriate fundmg
a} The school leader collaborates with staff to create and uselsystems and protocols for programming for
students and teachers, which incorporates an expanded learnmg time prograrm, that are ahgned to
-student achievemant.
k) The school leader uses some partnershipsto recruit, hire, and sustaln personnel that enable the
i school to meet the academic and social needs of the: students. Where the dlstnct makes the hiring
decusmns, the school leader articulate R R
¢) The school leader analyzes and rdentnﬂes flscai caplta able'to the school commumty throughout
the school year, making interim strategic decisions 1o fund targeted efforts aligned to school-wide goals,
considering the needs of ali students:and staff members Where the district makes the ﬁscai decusnons,
the school leader articulates the need for appropriate funding, : :
a) The school leader uses systems, including an expanded learning time program OF progra
students and teachers that are aiagned to student achievement for some group 3 of i

ailgnedto schooi mde goals. Where the dlstnct
clearly articulated the school's funding need.
a) The school ieader doe not have systems for programmmg fo

b} The school leader i |s not addressmg the need to hire per
of the students. Where the ‘district makes the ‘hiring dEGSI
to communicate with the dlstnct about hiring needs,

€} The school leader does not connect the use:of fiscal capita 110 s¢l ool goals Where the dlstnct ma kes

the fiscal decisions; the school ieader has not made an eﬁi ot ”o communlcate w h the dlstract about
unding needs. e o

["] Classroom Observations — # Visited: |:I Documents Reviewed:

x [nterviews with Students — #: Academic eligibility

[ interviews with Support Staff —#: Building and District Budget

x Interviews with Teachers — #: Title 1 grants

X Interviews with Parents/Guardians — #:

[.] other:

Advocate to district to find financial resources to extend and expand the school day, including staffing
and transportation

District funding is minimal and unable to support an extensive afterschool progam.

No professional development




a} The school leader and oiher school administrators collaboratively developed a formal school-wide

F plan, known to all staff and aligred to the district’s APPR plan, for fféquentfy observing and providing
acticnable feedback throughout the school year on teaching practices based on student data.

b The school leader and other school administrators are |mp1ementmg the school’s observation plan and
| providing timely, on-going, evidence-based, actlonable feedback to staff that is directly aligned to
established criteria, including the teach:ng rubrlc and other agreed upon evaluation mstruments, and
which enccurages and supports staff to take.ownership for the nextstage of their deveiopm"nt

i c) The school leader and other school administrators momtor the plan for observing teatcher
observation data and other measures of teacher effectiveness to assign/reassign, counsel "a'n'd' provide
{ on-going targeted prc}fesszonal deve!opment opportumttes in multlple formats {eg' coach g,
menteoring, peer support} to staff. -

a) The schoo! leader has developed a plan, ahgned 1o the: dnstﬂct s APPR plan, for frequently obser\nng
and providing actionable feedback on teaching practices throughout the schoot year based GFI student
| data. L
' b} The school leader and other school admmlstratars

providing timely on-goin '
established crftena inclu

mpﬁementmg the schoo!'s obseruation plan and

.plan aligned to the district’s "PPR plan;
b) The school ieader and other schoai admlnlstrators are pro\ndrng feedback to staff

on-going professxonai devetopment opportumtaes to staff.

a} The school leader and ather school administraters have noformal plan or schedu
‘observing teaching | jces:and/or providing feedback. y
b} The school leader and other school adm!mst'rators are not prowdmg __eedback to staff alignedito
.established criteria, ncludmg the teaching rubric and other agreed Updn valuation instruments,

') The school leader and other school administrators do not use observation data and other measures’ of'-.'ﬁ
teacher effectlveness 10 inform staffing and professionat development: decisions. s

X Classroom Observations — # Visited: _ 40+ |:] Documents Reviewed:
[] nterviews with Students — #: NYSUT Rubric

X Interviews with Support Staff - #: _ 10+ _ Multi-dimensional Rubric
X Interviews with Teachers— #: 40+ District APPR Plan

[] Interviews with Parents/Guardians — #:
[] other:

More frequent cbservations in classrooms where SWD are enrolled.

APPR plan requires frequent observations and evidence collection, Student Learning Objectives to reflect
student growth, and Local Learning Objectives to reflect student achievement.

Principals and teachers receive professional development in the NYSUT rubric and its implementation




Statemeént

a) The schoot leader models excel&ence for the staff In the creation’and use af evidence- based svstems
- that are dynamic, adaptive, and interconnected and addrass individual and schook-wide practices.

b) The school leader, in collaboration with the schocl community, monitors and revises evidence-based
systems that address practices used by staff members connected to improvement areas in the SCEP,

a) The school leader requires the staff to use evidence-based systems that are dynamic, adaptwe, and
interconnected and address individuai and school-wide pract:ces

-b) The schoo} leader momtors and revises evidence-based systems that address practlces used by staff
“members connected to lmprovemant areas in the SCEP, Ll

a) The school leader encourages the staff to use systems that are interconnected and/gr systems are not
modified based on analysis'of school-wide practices.
b) The school leader is werkrng to deveiop an evidence- based system to momtor ang
-used by staff members. . : >
3) The school leader does not encourage the staff to use systems, or systems do not e_ _st t
school-wide practices. S g

b} The schooi leader has not: taken steps to develop an ewdence—based system to momtor and revise
practices used by the staff members, : :

X Classroom Observations — # Visited: _20+____
[] interviews with Students — #:
[] interviews with Support Staff —#:
X Interviews with Teachers— #: _ 20+ ____

[ interviews with Parents/Guardians — #:

[] other:

vnsjei'practices

EI Documents Reviewed:
NYSUT Rubric and APPR documents
PowerGrade/PowerSchool
Assessment data

increase the use of data to track student progress as well as indicate areas of weakness and in need of

remediation
Provide time for collaboration between general and special education teachers

Castle Learning, Power School/Power Grade, NYS Curriculum Modules, Glencoe Math Curriculum
Callaboration between general and special education teachers

Time for DDI
Participation in Commaon Periodic Assessments

Professional development in use of DD
Literacy workshops on close reads
DDI on common periodic assessments




Statement of Practlce 3.2: The schooi teader ensures and supporis the guality |mpiementatlon ofa systematzc pran of rigorous and
coherent eurricula appropriately aligned to the Common Care Learning Standards {CCLS) that is monitored and adapted to meet the

needs of students.

a) The school leader, using a distributive leadership model, ensures that a systematic plan (e, aplan
- that has targeted goals to address the needs of all students and subgroups, a schedule for professional
deveiopment support, and vertical/horizontai collaborative meeting tzme} exists for the quahty
implementation of sigorous CCLS curricula.
33) The school leader uses the systematic plan fo provide teachers access to robust pedagogical suppart
., inter-visitation, cross-grade conversations, exemplar cu rriculum models, access to expert CCLS
curr:culum writers, and CCLS conferences), materials, and training altgned to CCLS cwrricula and
instructional shifts for individual and subgroups of students,
¢) The school leader ensures that a cohesive, comprehensive, and adaptive cumcula inclusive of cleariy
developed units aligned to CCLS and NYS standards, is used across alt areas of study, including -
| interventions,; AIS/RTI, dual credit courses, and electives, by momtorlng the !mplementatson of the
| curricula and regularly examining formative and surmmative assessments and studentwork.
| a)The school leader ensures that a systematic plan {i.e., a plan t}}at has targeted goals to address the:
ds of all students and subgroups, a schedule for professional development support, and
icalfhorizontal collabarative meeting time} exists for the quality mplementation of rsgorous s

AtS/RTI dual credit courses, and electlves by momtormg the |mplementatron fcumcuia 3
a} The school leaderisinthe process of developing @ wntten plan tha : cludes targeted goals to address

LS cumcula and instructional shifté for mdlwduaf and subgroups £

ining to teachers aligned’
udents. :

] c}'The school Ieader encourages staﬁ to use comprehenswe cumcula, inclusive of clearly
] ahgned to CCES and NYS star:dards across all areas of study, including mtewentlons, 235/,
i courses, and electives. ! :

a) The school feader has no written pEan for CCLS and NYS tu rncula ahgnment acros
and is not developing one. .
| b) The schoot léader does not provide access to pedagogtca} support, mat ials, and trammg to teachers
aligned to CeEs curricula and instructional shifts for mdw!duai and subgroups of. students 3

L ¢} The school !eader does not ensure and makes little effort 10 encou rage t teachers across allareas _c_)'f

_elope_d units
uai credit

: Il réa:s of study

[ study to use curricula aligned to CCLS and NYS standards.
X Classroom Observations —# Visited: _20+____ | [ | Documents Reviewed:
[ interviews with Students — #: RSE-TASC repart
[] nterviews with Support Staff — #: ELA Modules
X Interviews with Teachers— #: _ 20+ New Math curriculum {Glencoe)
[] interviews with Parents/Guardians — #: On-ine math resources
x Other: __ RSE-TASC walkthroughs

Contmue to ahgn cumculum to the CCLS through the use of the NYS Modules and new Math Cumculum
Direct Consultant Teacher model will be used for SWD to facllitate education for SWD in math.

New curriculum for math from Glencoe, aligned to CCLS
Faculty meetings monthly )
Grade level meetings monthly, more as needed

Department meetings monthly
Meetings with grade levels, special education teachers, principal, and Director of Special Programs to




address needs of specific SWD

Learning targets listed on board

Common periodic assessments

Pre-tests and post-tests

Use of conference days

Resource rooms for pre-teaching, re-teaching, scaffolding, skill development and remediation
Professional development on close reading, annotating, text dependent guestions, scaffolding,
introducing vocabulary.

Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven instruction {DDH)

protocols that are approprsately aligned to the CCLS and NYS content standards and address student achievement needs.

“77 ﬁ”‘ a} Teachers use targeted agendas.based on student and schoot data to develop collaboratively unit and

- . lesson plans to meet the demands of CCLS and grade fevvel DD protocols (e.g., documentation of ongomgi"i

analysis of formative and summative assessments, studen’s work use of rubrics} in afl grades and SUbjECt

1 areas.
'b} Teachers use a full complement of curricula tools, such as pacmg calendars curriculum maps, unitand |

lesson plans, across all grades, content areas, and tlasses that mcorporate a progression of sequenced '

and scaffolded Ski"s for all groups of students {mcludmg special educatlon and Engitsh fanguage !earners)

_Ient achrevement needs in alf grades and subject areas
H grade ‘content areas, and classes that lncorporate a
115 fe IE_groups of students {including special edicationand
al ety of c mplex materrals appropnately aflgned to the CCLS

X ¥ hat incorporate a progression of sequenced and scaffoided

=1 c¢) Teachers elther are in the process of devefopsng protocols to monitor and adjust curncula to s
| the CCLS instructionalshifts and NYS content standards, or teachers inconsistently monitar and adju _
curricula across the school, or Yeachers: momtor and adﬁust no more than twme a year for all groups of s
students across content areasand grades. : : e
a) Teachers do not: use formal structures and data to work collaboratwel 10 -deve!op umt""n lesson
plans. sl iy :
.'b) Teachers use Iesson pia ns that are not aligned to CCLS o
:c) Teachers do not monitor and adjust curricula, and there is no plan to begm todoso.

X Classroom Observations — # Visited: __20+__ D Documents Reviewed:
[T Interviews with Students — #: Lesson Plans

[ interviews with Support Staff — #: LINKS document

X Interviews with Teachers— #; _ 20+ NYS CCLS

[} interviews with Parents/Guardians — #:

[ ] other:

More collaboration between general and special education teachers, including sharing of lesson plans,
quizzes and tests to allow special education teachers to modify and scaffold for SWD
Increase rigor in student written responses in math




District curriculum coordinator will assist teachers in developing strategies to use in the classroom for
SWD.

Use of turn and talk, think-pair-share, independent practice, group practice

Deliver instruction utilizing the Gradual Release of Responsibility Model (| do, we do, you do}

New math curriculum that has on-line resources, including videos, practice quizzes and tests.

Professional development on strategies for SWD in math classes by the curriculum coordinator.
Implementation of close reading with text-dependent questions.

Statement of Practice 3.4: The school leader and teachers have developed a comprehensive plan for teachers to partner within and
across ali grades aﬂd su bjects to create interdiscipiinary curricufa targeting the arts, technology, and other enrichment opportunities.
a) The school leader and teachers consistently use comprehensive and adaptive plans to.form
partnerships and create interdisciplinary curricula targeting the arts, technology, and other ennchment
opportunities within and across all grade levels and subjects.
| 'b) Teachers consistently collaborate within and across grades and subjects to deliver inte rdasmplmarv
curricula that mcorporate the arts, technolbgy, and other enrschment opportunities, and there ISt :
ewdence that teachers regular!y develop innovative strategies for connectmg these curr;cu!a with™
subject -specific curricila,
)Teachers consrstently collaborate:

gr’ade/ subject level tear_r':s to’-farmally refi'eg_:tj_on mpact of :t_ﬁe

mnpact of the
iddie, and end of the
ing about what is

absence of & plan orare in the process of developing a planto creat___ nterdlscap!mary currrcul : hd:
partnerships targetlng the arts' technology, and other enrichment opportumtles wuthm and across all

teachers are in the prbcess of plannlng formal-feﬂectlon tlme to drscus the |mpact of rnterdlsmpfmary
currictla and make revisions. :
a) The school’leader and teachers do not have formal par‘mershlp to address mterdsscaphnary curricula. -
b) Teachers do not collaborate and discuss ways e deliver ;nterdlsczplmary cusr:cuia wnthm grades and
subjects. .

¢) Teachers have not developed mterdnsc:plmary curricula, or there ‘are no plans or processes for
reflecting and revising cugrent curricula.

X Classroom Observations — # Visited: 20+ | [ | Documnents Reviewed:

[ Interviews with Students — #: Lesson plans

[ interviews with Support Staff — #: Department meeting minutes

X Interviews with Teachers— #: _ 20+___ Grade level meeting notes
[] interviews with Parents/Guardians — #:
] other:

Meet with grade fevels to promote interdisciplinary units between core and special classes (arts,
technology, home and careers, health, and others}

10



Grade level meetings, department meetings, faculty meetings
Arts in Education funding
Use of technology in classroom to connect with curriculum (Excel, PowerPoint, Prezi, etc.)

Use the BOCES Network Team to facilitate the creation of interdisciplinary units.

Statement of Practice 3.5: Teachers implement 2 comprehensave systern for using formative and summative assessments for
strateglc short and Eang range curriculum planning that involves student refiection, tracking of, and ownership of learning.
= a) Teachers have and use strategrc: comprehensive assessment system for using multiple measure: "'of
data: structure and protocols for analysis, plan to track progress over time on explicitly identifie
creation of pre- and post-unit assessments and have a process f for adapting curriculum that
demonstrates improving andwndual and subgroup achlevement :
b} Teachers create and usea vanew of appropriate, commc}n assessments-data fincluding pre~ pest-'
formative and su minative) across alt grades and subject areas ensuring ahgnment between the
curriculum and assessment tools. ' L
c} Teachers have a system for providing regularaf _xp_iicit feedback to -students_
and facilitates student ownership of learning. This system.includes student use o
assignments, stu 2nt self-assessment, student trackihg'fof individljal:progres's 1y
upon and ad;ustm nt of individual learning strategies to address explicit teache
a) Teachers have d'use a comprehensive system for'usmg data: identlﬁec} I
assessments and ave a process for adapting o rriculum that demonstrates imp
subgroup achrevement : :
b) Teachers use pre=, post-, formative and summa 55éssment-'déta across
areas, ensuring aligniment between the curricultm 1ssessment tonis. '
¢} Teachers provide on-going feedback on datatg stu hits, supporting student. owner hlp of learmng o
a) Teachers are be nning to develop a system 10 _nalyze and use data to make.curricular decisions. ©
b} Teachers areinthe process of developing mult:ples types of asséssments to:ensure’ ahgnment :
between cu rrncul_um and assessment, or theuse of the variety of assessmen' :
the school. i
c} Teachers are k
Iaearmng
a) Teachers discuss:data, but these discussions donot inform currscular deci
b) Teachérs do not Use a variety.of assessments, or the assessments used ar mlsahgned
c} Teachers do not provide feedback based on data. ' :
X Classroom Qbservations — # Visited: _20+____
[[] interviews with Students — #:
[ Interviews with Support Staff — #:
X Interviews with Teachers— #: _ 20+ _
[] interviews with Parents/Guardians — #:
[] other:

T {is bese_d ondata
hrics to complete’.
udent reflection -
dback. :
pre-and post-unit
ng individualand -

des ar_id"s'ubject

ning to provide feedback base_d on data'to'_s't_udents 1o al s'tud_en_t OWne'_r'_ship :q'f :

[] pocuments Reviewed:
Student Learning Objectives
Unatego Learning Objectives
NYS assessment data
IEP, 504 plans, grading policy

Use tutorial period to make sure SWD are getting needed extra assistance.
Resource room use data from classroom to re-teach, pre-teach, pre-set vocabulary, teach strategies to

swD

We collect data from pre- and post-tests, interim exams, NYS assessment, exit tickets, to inform
instruction. Data fs made available to grade levels at BDI meetings.
Periodic assessments analyzed at after-school DDI meetings with grade levels and/or departments.

Use of Curriculum Coordinator to provide and analyze data, especially as pertains to SWD

11



Statement of Practice 4.2: School and teacher leaders ensure that instructional practices and strategies are organized around
annual, unit, and daily lesson plans that address all student goals and needs.

a} School and teacher leaders ensure that teachers use daily a transparent, targeted planthat is

informed by data {summative, interim, attendance, IEPs, NYSESLAT, etc Yand grademlevel and schoot-

wide goals for all groups of students.

b} Teacher leaders and coaches ensure that teachers use mstruet}onal practlces and strateg:es that are -

adaptive and aligned to plans for groups of students with a variety of needs and fearning styles (mcludmﬂ }

students with disabilities, English lenguage learners and ather sub-groups) and provrde t:mely and
appropriate instructional interventicns and extensions for all students.

¢} Teacher leaders and coaches ensure that teachers use data to establish short- and Iong term goals
‘with learning trajectories for groups of students hased on identified and timely needs.

“a) School and teacher jeaders ensure that teachers use a plan that is‘informed by data: (summatwe,
interim, attendance, 1EPs, NYSESLAT, etc.} and grade -level goals forall groups of students ;

b} Teacher leaders and coaches ehsura that; teachers use mstructtonal practlces and strategles that are:
.adaptive and ahgned to plans for groups of dents witha vanety of needs and Ieammg styles {mcludmg
-students wuth disabilities, English Ianguage le rners and other sub—groups) and prowd ' nstructional ; :
| interventions to students. _ .

c)Teacher Eeader and coaches ensure that teac 'er establish short— and |ong term go fs for groups of

students based on'grade-level benchmarks. o

a):School and teacher leaders are begmmng to:

data.

by Teacher Ieaders and coaches support teacher U
alignéd to plans to ‘provide instructional inte
: beglnnmg o suppor’t the ailgnment of teac
) Teacher -leaders and coaches are beginni

Ilgmng plans to

2a eteachers ina e'onversation ab:o:

finstructional practices and sti
o students;, or teacher Ieade
truction to newly develope
ork wrth teachers 10 establis sh rior Iong—term goals ’

_gle_$ that are

a) Schooland teacher ieaders do not support or engage teachers in a conversation about ahgmng pians
to data. =
b) Teacher. ieaders and coaches do not support teachers in the use o nstructional pract:ces ‘and
strategies ahgned to plans,;orteachers are not provudmg mstructlonai te entions 1o students

¢} Teachers have not created goals for groups of students, and there i is no plan for. teacher Ieaders and
coaches to support this effort. T s

X Classroom Observations — # Visited: __ 20+ E:] Documents Reviewed:
[ interviews with Students — #: Lesson plans

D Interviews with Support Staff — #: pPowerGrade/PowerSchool
X Interviews with Teachers— #: _ 20+ {EP/504 plans/SLOs/ULOs
[1interviews with Parents/Guardians — #: __

[} other:

A
Collaboration between general and special education teachers to share curriculum, lesson plans,
assessment data, strategies.

[EPs, 504 Plans, SLOs, ULOs, will be used to evaluate student needs.
Lesson plans given to Special Education teachers for use in modifications, accommaodations, pre-

teaching, re-teaching, vocabulary, study strategies.
Assessments will be provided prior to administration to give Special Education teachers time to prepare

study guides or modify assessments as required in some IEPs.

Evaluation of data.
Use of classroom and test-takin strategies to Increase success with SWD
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Statement of Practice 4.3: Teachers provide coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based
instruction that leads to multiple points of access for ait students.

a) Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans
appropriately aligned to CCLS {or content based standards), and reflective of the CCLS SHIFTS to instruct
all groups of students.

b} Teachers stimulate deep levels of th:nkmg and gquestioning in students through the use of adaptlve
€ELS {or content hased standards) instructional materials that contain high fevels ef text and content
complexity and multiple strategies to provide a wide variety of ways to engage in Igarning.

a} Teachers use instructional practices appropriately’ a!rgned to €CLS {or content based standards}esson
plans are reflective of the CCLS SHIFTS to instruct all groups of students.
b} Feachers stimulate student thinking by asking questions thmugh the use of adap_ ve CCLS {or content-
based standards) instructional materials that contain high levelsof text and content complexity.

- a} Teachers are beginning to develop lesson plans that are appmpnate!y aligned to CCLS {or content

based standards) and reflective of the CCLS SHIFTS to inform. thear instructional practlces oF same

| teachers use instructional practices ahgned to CCLS lesson plans and reflective of the CCLS SHIFTS in
specific content areas.

b} Teachers across the school do not a:onsnstently ask higher -order thinking questlons OI’ the mstructional

materials do not contain hlgh tevels of text:and content complexity. :

) Teacher instruction is hot allgned to CCLS or content hased standards and npt based on Iesson plans.
b} Teachers use strategies and ask'guestions that require only. basu: knowl dg_ of the sub;ect angd limit
ways in which students are able tg acquire learning by providing:a'single point of access for af students.

X Classroom Observations — # Visited: _20+___ D Documents Reviewed:
[] interviews with Students ~ #: Lesson Plans

E] Interviews with Support Staff —#: Exit tickets

X Interviews with Teachers~ #: __ 20+ PowerGrade/PowerSchool
[ 1 interviews with Parents/Guardians — #: _ NYS Modules

] Othe

While ELA and Math have embraced the CCLS, other content areas are just beginning to do the same.
students need to be exposed to higher order questions and higher level texts in all areas,

BOCES Network Team

Pre- and Post-tests

Notes provided for SWD in every class
AlS for those needing or seeking it
Focus on curricular vocabulary
Classroom assessments and exit tickets

Focus on literacy across all content areas including math
Professional development on close reading

Professional development on text-dependent questions
Professional development on close reading in math classrooms
Professional development on writing extended responses

13



Statement of Practice 4.4: Teachers and sfudents work together to implement a program/plan to creata a fearning environment that
is responsrve to students’ vaned experiences and tailored to the strengths and needs of all students.

a) Teachers use a program/plan that contributes to positive reinforcements of behaviors by using
behavioral expectations that are explicitly taught and promotes an environment in which students are
i citizens of their class, and there is a common understanding of how one is treated and treats others.
b} Teachers work together with students across the school to acknowiedge diversity,-provide access 1o
learning and social opporiunities, and encourage students to have a vorce intheir educational
experience.

¢} Teachers foster student buy-in and adapt 1o the changing needs of the student populatlon and
i collaborate with other teachers to creete thoughtful learning enwronments that rncorporate student
values and perspectives,

| a) Teachers use s programfptan that promotes a common understandmg of the classroom envrronment
envisioned by the school o _unlty and explicitdy teaches students behaveorai expectatrons and
recognition of acceptable and safe behaviors.

b} Teachers work together wi 'h students 10 use strategres that acknowiedge dwerse grou ps of students
| and their needs. :
c) Teachers foster student tinderstanding and adapt o the changing nesds of the student populatron ancf
create thoughtful Iearnlng.enwmnments that incarporate student valuesand perspectives,

| a) Teachers have a pr m/plan for acceptabie ‘student expectations and are developing strategres for
the program/planto| __nsrstently enforced or: recogmzed by students, or. teachers have a :
|- program/plan for acceptable student expectatrons, ‘but do not enforce it ;
'b) Some teachers use strategies thatacknowledge diverse groups of students and their need . OF
__teachers are deveiopmg strategie' tha acknow!edge diverse groups of students and their nee; s. -
| ©) Teachers are discussing strate hat ddress the changmg needs of the student populatron and
“reflect student valuesiand perspectivi

a) Teachers do not have a progra
behavior.

studem valyes and perspectives.

X Classroom Observations —# Visited: _ 20+ | [ | Documents Reviewed:
X Interviews with Students— #: _20+ Parent/Teacher Conference notes
¥ Interviews with Support Staff —#: _ 5+_ Student handbooks
X Interviews with Teachers— #:; 20+ Classroom management plans
)I_(:l Interviews with Parents/Guardians — #: _10+_ Discipline referrals

Other:

Continued conversations about classroom management and consistency

Continued use of First Step anti-bullying curriculum

i Provide after-school assistance on Mondays and Wednesdays

Provide opportunities for extra-curricular activities for students in arts, sports, academics.

Student handbooks

Classroom management plans

Grade level meetings

Faculty meetings

District Social Worker

Middle School Counselor

Discipline referrals and security cameras

Meet with grade levels, departments, and faculty and staff to make sure that all students’ needs are
being met, including those students with medical concerns, ADHD, and SWD.
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Statement of Practice 4.5: Teachers inform planning and foster student participation in their own learning process by using a variety
of summative and formative data sources {e.g., screening, interim measures, and progress monitoring).
o a) Teachers use a wide variety of relevant data 10 create adaptive lesson plans that account for student
grouping and determine the appropriate mtens:ty and duration of instruction,
b) Teachers use summative and formative asses ments, mcludmg screening,‘progress monitoring,
| ‘interim measures and outcome assessments to evelap hlghly dynamlc and responswe plans based o
| students’ strengths and needs.
| ¢} Teachers provide frequent and relevant feedback 1o students based on the naiy.ﬂs of tlmely data and-
| students draw on the feedback so that they can reflect upon ‘and assess their own pragress. : B
a) Teachers use data to Create targeted plans and adjust student groupings aﬁd instructional strategres
for most students. S
b} Teachers use summative and formative assessment data to inform mstructronal decision makmg, :
including student.grouping and instructional strategies. E
c) Teachers prowde frequent feedback to students based on the anaiysss of tlmeiy data and pmwde
students with next steps for studentsto take to progress. :
a) Teachers are begin mng to use plans for ad,tustlng student grot pmgs and
b) Teachers are in the process of using summative’ ‘and for 7
decision makmg, or the practice of using data sources and
{ ihstructional decnsaon maktng is inconsistent. '

) nstmctional Strategies

¢} Teachers provsde feedhack that isnot purposefui or based on data
X Classroom Observations — # Visited: _ 20+ m Documents Reviewed:
] Interviews with Students — #: Lesson plans

[ interviews with Support Staff — #: APPR submissions

¥ Interviews with Teachers— #: _20+__ PowerGrade/PowerSchool
[] interviews with Parents/Guardians — #: Homework Hotline

Teachers wnll update gradebook more frequently
Teachers will return assignments and assessments to students in a timely fashion
Teachers wili use the homework hotline as a resource for students and parents
Students will have access to their grades through PowerSchool

Lesson plans

Pre-and Post-tests, interim assessments

IEP program and testing mods

Interim report cards

Academic Eligibility lists

Professional development on instructional strategies that work with SWD and students with other health
concerns such as Autism and ADHD
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"a} The school leader, using & distributive leadership model, astablishesa deliberate syste
and followed by ali staff members, that allows each student 1o be well known by a desngnated adult and
pos:t:vely reinforces academic success for all students,
‘b) The schiop! leader ensures that ‘all staff imembers know and use a strategtc and cemprehe
for referré and suppoit for alf students that includes researched-based programs and practi
to promot academie success, famfly engagement, and student emotional health and wellngss
c) The schod! leader ensures that all stakehalders strategically use data to identify : areas of negd, -
cuitivates purposefui partnershlps o promote student social and ‘emotional health ‘and academic *
achievement, and leverages internal or external tesources to support and sustain the system '

inderstood

s intended

academtc SUCCEss..

a) The: school leader, together with staff, establashes asystem that aliows each student to be known i)y a.
designated adult and pcsntlvely reinforces academic success for all students. .
b} The school leader ensures that all staff knows_and uses researchs: based progr _
referral.and support for all students that addres 3 soc:al and emot:ona deveiopmental he_ | th and

internal resources to promote student socaai and emotaonai developmen

: a)The school leader is working wsth sta 1o develop a system that will a!

] .b) The school___l_eader is-develt
] 'e'motional' de’vélop:mental h

datato tdentlfy
is used by some

address the needs of the students.

¢} The school leader has: not made the use of dataa priority ¥
connected to social and emotional developmental health.

[ ] classroom Observations — # Visited:

[ interviews with Students — #:

X Interviews with Support Staff —#: _ 5+___
] interviews with Teachers — #:

[ interviews with Parents/Guardians - #:

[] other

individual counseling

Continue to address families in economic crisis with the Unatego Helping Hands Holiday Project which

provides gifts and food to Unatego families in financial distress
Continue meeting with all Middle School students to discuss career plans, academics, and social skills

Continue to provide opportunities for social engagement — dances, activity nights

] pocuments Reviewed:

Discipline referrals

Referrals to DSS {caseworker and CPS}

Referrals to outside counseling

Referrals to probation (PINS}

Continued discussion at faculty meetings, department meetings, grade level meetings about student
needs and the process to refer a student to resources through the guidance office

Guidance counselor continue to have groups for IEP students as well as those with other stresses
{academic, loss of parent, PTSD, divorce, etc.) before/after school, lunch groups, tutorfal groups,

Referrals to IST (mstructlona! support team)

Discipline referrals
Referrals to DSS caseworker
Referrals to Child Protective

Referrals to parents for obtaining outside counseling
Referrals to probation for persons in need of supervision

IST referrals and interventions
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Interventions for SWD for academic and social concerns
| Presentations and assembilies for students and teachers that address social and emotional weli-being,
including, but not limited to: bullying, cyberbullying, career choices, seff-esteem.

a}Thereisa comprehen ve and coherent curriculum or progra that incorporates research-based
practices aligned to the school vision that enables students to artecuiate a sense of helengmg and
ownership in their schoei community and facuhtates the teachmg of student soctal and: emotional
developmentai health -
by AH stakeho!ders receive professicnal development: s port to cons:stently act upon 3 shared B

. understanding of skills and behaviors that address the social and emotional developmental health _eeds
of students linked to academlc success and promote ‘the school communlty svision of a safe and healthy
envnmnment :

stakeholders to bmld adult capacity to facnlstate Ieammg experlences tosupport stude
emotlonal deveiupmentai health within a safe and healthy envnronment

vision that facilitates the teaching of student so'
L b) The schoo! staff receives professional deveio .

Ian to monitorand revise the pro
pport student social and emoteo

and emotuonal deveiopmental fiealth, or the program_ n place does riot mieet student needs
b) The school has not identified skills and’ E-beha\nors ‘that address the social and emotlona! devalopmental
health of students, and there are no plansto provide support aligned to this work. i :
¢} Tha school does not pr'p e professional developmentto bu:Fd adult capacuty to su pport studen
social and emotiona} developmental heajth,

[_] classroom Observations — # Visited: [ bocuments Reviewed:

X Interviews with Students — #: _20+ Student handbook

X Interviews with Support Staff —#: __ 5+ Staff Anti-bullying Committee
X interviews with Teachers— #: _20+__ Student Anti-bullying Group
[] interviews with Parents/Guardians — #: _____ First-Step Curriculum

(] other: DASA reports

Fire Drill/Lockdown Drills

Develop an anti-bullying curriculum such as Olweus Bullying Prevention Program
Assemblies for students on bullying, cyberbullying, personal safety, and self-esteem

District financial support
Schoot counselors

Police and Fire support
BOCES Safety staff
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Depending on financial resources of district, school may have to forego an established curriculum and
create one of our own,

Assemblies for parents and students on bullying, cyberbullying, self-esteem, drug use, college and career
readiness.

a) The school commumty collaborated to developiand uses a plan that incorporates prntocais and
processes to communicate the important rofes and tontrnbut;ans of all stakeholders in ensurmg
appropriate supports are provided to all students.

b} Across the school community, students, teachers and parents have a veice inthe decision-making
process for developing their school culture and work together and have active roles in ensurmg the
school's vision pertaining to social emotlona! developmenta! healthis achseved
¢} The 'school community has |mp1emented a system for momtormg and. respondlng to student social and
emotional developmental health need which ensures that adaptive, measures are lmp!emeﬂted specific
to individual student needs when growth is not actualized. L : '
[ a) The ‘school. cammumty has and use: Incorporates protoco!s and: pmcesses'to address -
stakeholders” roles in contnbutmg to pports are provided to all groups of students
b) Across the school community, students, teacharsiand parents ‘work together and have an actwe role in
ensuring the school's vision pertaining to student social and emotional developmental health is achieved.
i ) The school: commumty has implemented a system for momtormg and responding to student somal and
developmental health needs, which Is used 1o supportteachers as they address student.needs:

a) The school community is developing protocots and processes for stakeholders to-discuss their role in
providing appropriate student supporis:forallgrou ps of students, :

b} Across the school community. stisdents, teachers and parents: mconsnstently contribute towards .
ensuring the school's v;sron-' ertau_ rig to student social and emot:onal developmental health is a h:" ved

‘ protocols and process
b) Across the school co . | a ir
ensuring the school's v ining to student socual and emotlonat deveiopmental alth is achieved.
£} The school communityhas not prioritized the development of a system to monitor.an espond to:
student social and emotion developmental health:needs. :

X Classroom Observations —# Visited: 20+ | ]| Documents Reviewed:

[] interviews with Students — #: Counseling notes

X Interviews with Support Staff —#: _ 5+ Fire drill/lockdown drill records

X Interviews with Teachers— #: _ 20+ Referrals to DSS, CPS, Probation (PINS)

[ interviews with Parents/Guardians— #: ____ | [Discipline referrals

[ other: IST referrals

Continued discussion at faculty meetings, department meetmgs grade level meetmgs about student
needs and the process to refer a student to resources through the guidance office

Guidance counselor continue to have groups for IEP students as well as those with other stresses
{academic, loss of parent, PTSD, divorce, etc.) before/after school, lunch groups, tutorial groups,
individual counseling

Continue to address families in economic crisis with the Unatego Helping Hands Holiday Project which
provides gifts and food to Unatego families in financial distress

Continue meeting with all Middle School students to discuss career plans, academics, and social skills
Continue to provide opportunities for social engagement ~ dances, activity nights

Discipline referrais

Referrals to DSS caseworker

Referrats to Child Protective

Referrals to parents for obtaining outside counseling

Referrals to probation for persons in need of supervision

IST referrals and interventions

Notes from safety committee
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Interventions for SWD for academic and social concerns
Presentations and assemblies for students and teachers that address social and emotional well-being,
including, but not limited to: bullying, cyberbullying, career choices, self-esteem.

a) The school ieader, in collahoratlon with stakeholders, has a plan with systems and structures (time,
space and resources) for how 1o collect, analyze, and use a wide variety of data t :address student soc:a!
and emotional developmental health needs. '- : S

“b) The schoo) community uses a strategic plan based on data to defiver and rnonltor trmely semces and
| supports to students. o
a} The school leader, in collaboration with, student support staff, has & plan W
and I ources) to use data to address student academlc and social emot:ona¥

_)T he school community has not p[gormzed the need for using data to sUPRD .students
{ | classroom Observations —# Visited: ____ [ bocuments Reviewed:
] interviews with Students — #: Counseling notes

X Interviews with Support Staff —#: _5+___ Referrals to DSS, CPS, Probation {PINS)
[ interviews with Teachers - #: Discipline referrals

[ ] interviews with Parents/Guardians — #: IST referrals

Looking at data to determine if there are patterns of behavior or needs that must be addressed
Weekly meetings of Instructional Support Team

Discipline referrals

Referrals to DSS caseworker

Referrals to Child Protective

Referrals to parents for obtaining outside counseling

Referrals to probation for persons in need of supervision

IST referrals and interventions

Notes from safety committee

sharing of data to staff when there is a pattern of behavior or needs that must be addressed
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a) The school ! der, in collaboratlo the staff .ensures that staff fnembers are knowledgeable .

the grade level of the students.
b} The school commumty lmpEements pr_aactwely the pl

appropnate mformatlon about college and postsecondary CH E progra ms
b} The:school commumty ampiements theplan to foster conversations wi
regarding high expectatlons for-student academic achlevement and prowde 1

student learning and development I

these conversatlons ;
c) The school staff is worklng to adjust ‘their efforts 10 build famlly schoo_
staff regularly review and adjust their efforts 1o building relationships ta fos
student academic achievement.
a) The school leader has not prioritized communicating high expectations for student academlc
achisvement, and there is little or no evidence that staff communicates these expectations 1o stucfents
and families. -

b) The school community does not promote or engage students and families in conversat:cns rega rdmg
student academic expectations.

¢} The school staff is neither examining nor adjusting the school’s efforts to build relatlonshlps with
students and families to foster high expectations f for student academic achievement.

t_ldnsh_ip_s,-'ﬁoi' onlv some
high exbe_cfations for

] Classroom Qbservations — # Visited: ___ 1 pocuments Reviewed:
x Interviews with Students — #: _ 20+ Student handbook
[ Interviews with Support Staff —#: Middle School Web Page
x Interviews with Teachers— #: _20+ Parent access to PowerGrade/PowerSchool
x Interviews with Parents/Guardians — #: _20+_ Homework Hotline
i { ]other:
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Middle School Newsletter every 5 weeks
Teacher web pages

Automated e-mail and phone messages
Open House invitation
Parentfteacher conference notes

Increase opportunities for parents to receive communication about their student

PowerSchool access for parents and students

5-week progress reports with newsletter

Open house, concerts, sporting events

Parent/teacher conferences

School Messenger automated messaging system

Student Orientation in August

Homework Hotline

School web-page

Teacher web-page

Discussion on conducting good parent teacher conferences

| opportumtaes for purposefu! strategrc, and authentic diang e about school and student issues and: concern :
_r commun’catmg with parents a keho_’_lders

commumcatmg _' :
¢} The school staff momtors the effectweness of its commumcatlon inall la ngu _ges and responds to far

concemmg issues and concems

}anguages, or the school commumcates with families about scho

prevalent languages. : - _
b} The'school staff is developing a mechamsm for sendmg decuments to familres in their/native Ianguages, or the schaot
staff translates select documents int Janguages they identify as prevalent.”
¢} The school is beginning to-have conversations about the effectiveness of its strategies:for commiunicating with parents.

|3} The school communicates wnth famities about school and student issues and CONCems’ without consadermg translatlon
needs. : :
b) The school staff does not send translatlons of documents to families.

¢) The school does not reflect on its strategies foy communicating with parents.

[] Classroom Observations —# Visited: ____ [1 bocuments Reviewed:

X Interviews with Students — #: 20+ Student handbook

x Interviews with Support Staff —#: _5+__ Middle 5chool Web Page

x Interviews with Teachers— # _ 20+___ Parent access to PowerGrade/PowerSchool

x Interviews with Parents/Guardians — #: 20+ Homework Hotline

[} other: Middle School Newsletter every 5 weeks
Teacher web pages
Automated e-mail and phone messages
Open House invitation
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t/tcacher conference notes

increase opportunities for parents to receive communication about their student

PowerSchool access for parents and students

| 5-week progress reports with newsletter

| Cpen house, concerts, sporting events
Parent/teacher conferences

School Messenger automated messaging system
Student Orientation in August

Homework Hotline

School web-page

Teacher web-pages

Discussion on conducting good parent teacher conferences

parents to'su pport student'success

a} The school leader, in'collaboration with pertlnent hool staff and commumty agen

developed a plan to ensure that classrcom teachers and gu:da nce staff understand how_t ‘create and
ustain family engagement by teaching a group of parents, representatwe of studen emogra phacs

1 ways to support student learning and growth: ™
b) The school provides professional deve!opment to schoot staff:on how to actwely seek and sustain
partrerships with familles and community organizations that are linked to the school's plan for engaging
parents to support student success.
a) The school leader is in the process of developing a plan to teach parents ways to support student
learning and growth.

X b) The schoot is in the process of 1m;}lementsng a plan to provide professional development fo schoot

implementing the strategies in the school’s plan.

staff on how to develop partnerships with families and/or the community, or the staff i is not fully

growth.

with families and/or the community.

a) The school leader is not working on a plan to teach parents ways ta support student learning and

b) The school dees not provide professional development for staff concermng developing partnerships .
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1 Classroom Observations — # Visited: [l bocuments Reviewed:

X Interviews with Students — #: _20+_ Middle School Newsletters

X Interviews with Support Staff ~#: __5+__ Progress Reports and Report Cards
X Interviews with Teachers — #: _20+__ Teacher e-mails to parents

X Interviews with Parents/Guardians — #: 20+ MS web page

[T other:

Create opportunities to help teach parents ways to support student achievement

Powerschool access for parents and students
5-week progress reports with newsletter

Open house, concerts, sporting events
Parent/teacher conferences

school Messenger automated messaging system
Student Orientation in August

Homewerk Hotline

School web-page

Teacher web-pages

Professional development to school staff on how to develop partnerships with families and/or the
community

a)! School Ieaders,
agencies share data and integrate data systems in order to

“support stratéegies.
b} The entire school community ensures that student data is shared in away. that famifies can

understand a‘child’s learning needs and SUCCeSSES,. proact;velv advocate for their chaldren '_nd partner
with the schobl to provide appropriate student support. £

s specrahSts student'support professrena!s programicoardinators, and community
t:fy family’ needs and t; .get'appropnate :

a} School leaders, data specialists, student support professnonals, and program coordmators use data to
identify family needs and target strategies to address them. -
b} The school community ensures that stydent data is shared ina way in WhICh famlhes can understand

student learning needs and successes and are encouraged to advocate for student support. :

a) The school staff recognizes that there is a need to share and integrate data systems 10 identify famnly
needs, and a plan is being developed to do so, or the'school staff uses data but is not working with the '
school's partnerships to share and respond to data pertaining to farnily needs

b} The schooi community inconsistently shares data regarding student Iearmng needs and success that
families can access and understand. :

2) There is no evidence that school leaders, data specialists, student support professionals, and program
coordinators have prioritized of racognized the need to share and integrate data systems.
b) The schog! community does not share data with parents in ways they can understand.
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[] classroom Observations — # Visited: i_| Documents Reviewed:

X Interviews with Students — #: _ 20+ PowerGrade/PowerSchool

X Interviews with Support Staff —#: __5+_ Progress Reports/Report Cards

x Interviews with Teachers — #: _20+ Parent/teacher conference notes

X Interviews with Parents/Guardians — #: 20+__ Referrals to DSS, PINS, counseling, CPS

[]other:

Teachers are encouraged to keep the data on their web pages, homework hotling, and in the

gradebook current and accurate.
Teachers are encouraged to communicate with parents via phone, email and parent conferences

PowerSchool access for parents and students
5-week progress reports with newsletter

Open house, concerts, sporting events
Parent/teacher conferences

School Messenger automated messaging system
Student Orientation in August

Homework Hotline

School web-page

Teacher web-pages

Student planners

Professional development on web page design and maintenance, PowerSchool, and Power Grade
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In August, the LINKS Committee, which develops our CDEP, met to create our educational plan. It was noted then that our SWD were struggling
with the new CCLS tests in both Math and ELA. Upon further investigation and root cause, the determination is that our SWD were having
difficulties with the word problems and extended responses in math and extended responses in ELA. This was noted as a concern for all Middle
School students. As a result, the LINKS Committee established the focus for this school year, 2014-2015, a literacy in all content areas.

We had Rena Root from RSE-TASC come in to do a walk-through analysis of our program. She provided feedback which will drive some of our
professional development.

The Middle School principal has conducted 20 formal observations, pre- and post-observation conferences, many short walk-throughs to gather
information on the teacher perspective of SWD and [earning,

The Middle School principal and the Director of Special Programs have met with Middle School teachers, both general education and special
education to discuss our SWD and strategies that might be helpful.

This year, the Middle School dismantled all self-contained classrooms, opting for a Direct Consuitant Teacher model to give all students access to
general education courses.

We have provided professional development, both in-house and at BOCES, to support our literacy focus.

Math and ELA teachers have had the opportunity to look at and analyze 2014 NYS test results.

We attended professional development as a building to learn more about mindset and close reading.

The BOCES network team provided professional development on creating text-dependent questions.

We have already scheduled follow-up professional development on literacy, including writing.

We are meeting as grade levels, departments, and faculty to address concerns about our SWD and their progress.

We continue to work with parents through parent/teacher conferences, our website, homework hotline, emall, and phone to keep the
home/school connection open.

We offer after-school academic assistance on a limited basis, due to financial constraints.

We continue to provide our SWD accommodations and modifications as per their IEP, including, but not limited to, Direct Consultant Teachers,
Resource Room, AlS services, and tutorial periods.
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